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QUALITY OF EDUCATION 
110. The role that governors and trustees play in the school’s performance is evaluated 
as part of the judgement on the effectiveness of leadership and management, and each 
report will contain, if appropriate, a separate paragraph that addresses the governance 
of the school. 
 
169. Inspectors will take a rounded view of the quality of education that a school 
provides to all its pupils, including the most disadvantaged pupils (see definition in 
paragraph 86) and pupils with SEND. Inspectors will consider the school’s curriculum, 
which is the substance of what is taught with a specific plan of what pupils need to know 
in total and in each subject. 
 
183. Research and inspection evidence suggest that the most important factors in how, 
and how effectively, the curriculum is taught and assessed are that:  
◼ Teachers have expert knowledge of the subjects that they teach. If they do not, they 
are supported to address gaps in their knowledge so that pupils are not disadvantaged 
by ineffective teaching.  
◼ Teachers enable pupils to understand key concepts, presenting information clearly 
and encourage appropriate discussion.  
◼ Teachers check pupils’ understanding effectively, and identify and correct 
misunderstandings.  
◼ Teachers ensure that pupils embed key concepts in their long-term memory and 
apply them fluently. 
◼ The subject curriculum is designed and delivered in a way that allows pupils to 
transfer key knowledge to long-term memory. It is sequenced so that new knowledge 
and skills build on what has been taught before and pupils can work towards clearly 
defined end points.  
◼ Teachers use assessment to check pupils’ understanding in order to inform teaching, 
and to help pupils embed and use knowledge fluently and develop their understanding, 
and not simply memorise disconnected facts. 
 
193. Inspection experience and research show that the most important factors to 
consider are that:   
◼ A well-constructed, well-taught curriculum will lead to good results because those 
results will reflect what pupils have learned. There need be no conflict between teaching 
a broad, rich curriculum and achieving success in examinations and tests. ◼ 
Disadvantaged pupils and pupils with SEND acquire the knowledge and cultural capital 
they need to succeed in life.  
◼ National assessments and examinations are useful indicators of pupils’ outcomes, but 
they only represent a sample of what pupils have learned. Inspectors will balance 
outcomes with their first-hand assessment of pupils’ work.  
◼ All learning builds towards an end point. Pupils are being prepared for their next stage 
of education, training or employment at each stage of their learning. Inspectors will 
consider whether pupils are ready for the next stage by the point they leave the school 
or provision that they attend.   
◼ Pupils in sixth form are ready for the next stage and are going on to appropriate, high-
quality destinations. Inspectors will also consider this.  
◼ If pupils are not able to read to an age-appropriate level and fluency, they will be 
incapable of accessing the rest of the curriculum, and they will rapidly fall behind their 
peers. (See paragraphs 280–282). 
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BEHAVIOUR AND ATTITUDES 
202. The judgement focuses on the factors that research and inspection evidence 
contribute most strongly to pupils’ positive behaviour and attitudes, thereby giving them 
the greatest possible opportunity to achieve positive outcomes. These factors are:   
◼ a calm and orderly environment in the school and the classroom, as this is essential 
for pupils to be able to learn   
◼ the setting of clear routines and expectations for the behaviour of pupils across all 
aspects of school life, not just in the classroom  
◼ a strong focus on attendance and punctuality so that disruption is minimised  
◼ clear and effective behaviour and attendance policies with clearly defined 
consequences that are applied consistently and fairly by all staff; children, and 
particularly adolescents, often have particularly strong concepts of fairness that may be 
challenged by different treatment by different teachers or of different pupils  
◼ pupils’ motivation and positive attitudes to learning as important predictors of 
attainment; the development of positive attitudes can also have a longer term impact on 
how pupils approach learning tasks in later stages of education  
◼ a positive and respectful school culture in which staff know and care about pupils 
◼ an environment in which pupils feel safe, and in which bullying, discrimination and 
peer-on-peer abuse – online or offline– are not accepted and are dealt with quickly, 
consistently and effectively whenever they occur. 
 
218. This judgement focuses on the dimensions of the personal development of pupils 
that our education system has agreed, either by consensus or statute, are the most 
significant. These are:   
◼ developing responsible, respectful and active citizens who are able to play their part 
and become actively involved in public life as adults  
◼ developing and deepening pupils’ understanding of the fundamental British values of 
democracy, individual liberty, the rule of law and mutual respect and tolerance   
◼ promoting equality of opportunity so that all pupils can thrive together, understanding 
that difference is a positive, not a negative, and that individual characteristics make 
people unique   
◼ promoting an inclusive environment that meets the needs of all pupils, irrespective of 
age, disability, gender reassignment, race, religion or belief, sex or sexual orientation  
◼ developing pupils’ character, which we define as a set of positive personal traits, 
dispositions and virtues that informs their motivation and guides their conduct so that 
they reflect wisely, learn eagerly, behave with integrity and cooperate consistently well 
with others. This gives pupils the qualities they need to flourish in our society  
◼ developing pupils’ confidence, resilience and knowledge so that they can keep 
themselves mentally healthy   
◼ enabling pupils to recognise online and offline risks to their well-being – for example, 
risks from criminal and sexual exploitation, domestic abuse, female genital mutilation, 
forced marriage, substance misuse, gang activity, radicalisation and extremism – and 
making them aware of the support available to them  
◼ enabling pupils to recognise the dangers of inappropriate use of mobile technology 
and social media  
◼ developing pupils’ understanding of how to keep physically healthy, eat healthily and 
maintain an active lifestyle, including giving ample opportunities for pupils to be active 
during the school day and through extra-curricular activities   
◼ developing pupils’ age-appropriate understanding of healthy relationships through 
appropriate relationship and sex education  
◼ providing an effective careers programme in line with the government’s statutory 
guidance on careers advice that offers pupils: − unbiased careers advice  − experience 
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of work, and  − contact with employers − to encourage pupils to aspire, make good 
choices and understand what they need to do to reach and succeed in the careers to 
which they aspire  
◼ supporting readiness for the next phase of education, training or employment so that 
pupils are equipped to make the transition successfully. 
 
LEADERSHIP AND MANAGEMENT 
229. The leadership and management judgement is about how leaders, managers and 
those responsible for governance ensure that the education that the school provides 
has a positive impact on all its pupils. It focuses on the areas where inspection and 
research indicate that leaders and managers can have the strongest effect on the 
quality of the education provided by the school. Important factors include:   
◼ leaders’ high expectations of all pupils in the school, and the extent to which these 
are embodied in leaders’ and staff’s day-to-day interactions with pupils  
◼ the extent to which leaders focus their attention on the education provided by the 
school. There are many demands on leaders, but a greater focus on this area is 
associated with better outcomes for pupils  
◼ whether continuing professional development for teachers and staff is aligned with the 
curriculum, and the extent to which this develops teachers’ content knowledge and 
teaching content knowledge over time, so that they are able to deliver better teaching 
for pupils  
◼ the extent to which leaders create coherence and consistency across the school so 
that pupils benefit from effective teaching and consistent expectations, wherever they 
are in the school  
◼ whether leaders seek to engage parents and their community thoughtfully and 
positively in a way that supports pupils’ education. Also, whether leaders are thoughtful 
in drawing boundaries and resisting inappropriate attempts to influence what is taught 
and the day-to-day life of the school  
◼ the extent to which leaders take into account the workload and well-being of their 
staff, while also developing and strengthening the quality of the workforce   
◼ the extent to which leaders’ and managers’ high ambitions are for all pupils, including 
those who are harder to reach. This includes ensuring that practices such as ‘off-rolling’ 
do not take place and that the way the school uses the pupil premium is founded on 
good evidence.  
◼ whether leaders and those responsible for governance all understand their respective 
roles and perform these in a way that enhances the effectiveness of the school.   
 
APPLYING THE EIF IN SPECIAL SCHOOLS AND IN MAINSTREAM SCHOOLS’ 
PROVISION FOR PUPILS WITH SEND  
313. Pupils with SEND have a range of different needs and starting points. Some pupils 
have severe, complex or profound needs that have a significant impact on their 
cognitive development, especially the way that they are able to make alterations to their 
long-term memory. Other pupils have starting points at least as high as other pupils of 
their age, for instance some pupils with sensory impairments.  
 
314. All parts of the EIF apply to state-funded and non-maintained special schools 
provision and to mainstream schools’ provision for pupils with SEND in. However, as 
with all provision, SEND provision has some specific factors that should be taken into 
account. Inspectors will gather and evaluate evidence about:   
◼ Whether leaders are ambitious for all pupils with SEND.  
◼ How well leaders identify, assess and meet the needs of pupils with SEND. 
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 ◼ How well leaders develop and adapt the curriculum so that it is coherently 
sequenced to all pupils’ needs, starting points and aspirations for the future.   
◼ How successfully leaders involve parents, carers and, as necessary, other 
professionals/specialist services in deciding how best to support pupils with SEND.  
◼ How well leaders include pupils with SEND in all aspects of school life.   
◼ How well the school assesses learning and development of pupils with SEND, and 
whether pupils’ outcomes are improving as a result of the different or additional 
provision being made for them, including outcomes in: − communication and interaction 
− cognition and learning − physical health and development − social, emotional and 
mental health.  
◼ How well pupils with SEND are prepared for their next steps in education, 
employment and training, and their adult lives, including: further/higher education and 
employment, independent living, participating in society and being as healthy as 
possible in adult life. 
 
315. Because of the often vastly different types of pupils’ needs, inspectors will not 
compare the outcomes achieved by pupils with SEND with those achieved by other 
pupils with SEND in the school, locally or nationally.  
 
316. Pupils with SEND often have significant and complex vulnerabilities and can face 
additional safeguarding challenges. Inspectors will evaluate the ways in which leaders 
have made appropriate and effective safeguarding arrangements that reflect these 
additional vulnerabilities.  
 
317. The government’s ambition for all secondary schools is for 75% of pupils to be 
entered for the EBacc by 2021. This ambition does not apply to special schools with 
secondary-age pupils. In addition, the progress 8 accountability measure may not 
always be the most appropriate performance indicator for these schools. 


